
Welcome to this Whole School SEND CPD!

• Feel free to introduce yourself in the ‘Chat’

• Put any questions for our speakers in the ‘Q&A’

• Slides and documents will be sent to you after the session

• Please be respectful towards speakers and other attendees

• Message one of the team if you are having any technical issues

The session will begin shortly.
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Whole School SEND Contract Aims

Equip the school workforce to prioritise and understand their responsibilities in relation to 
SEND and to share and embed good practice at individual and setting-level within their 
CPD and school improvement plans, particularly in relation to SEN Support, early 
intervention and effective preparation for adulthood

Equip schools to meet their training needs in relation to SEND to improve provision 
through the delivery of targeted training packages within specific Local Authorities

Build capability within the school workforce to ensure all professionals can contribute to 
excellent SEND provision at every point in their career by providing clear CPD pathways to 
support their development, including in relation to specialist provision



A series of 3 webinars: 

Part 1: Malcolm Reeve, National SEND Leader presenting on the key pillars 
of SEND Leadership; SEND Code of Practice and the effective use of SEND 
data by middle/phase leaders.

Part 2: Case studies from SENDCO colleagues who have had recent Ofsted 
inspections (Autumn Term) and will reflect on key questions around 
collective responsibility for SEND.  

Webinar: Leadership of SEND: Building a Culture of Collective 
Responsibility | SendGateway

https://www.sendgateway.org.uk/resources/webinar-leadership-send-building-culture-collective-responsibility


Session 
Objectives:

Review of autumn term inspection data

Sharing of practical strategies for developing 
collective responsibility for SEND (Reading/Literacy 
focus)

Reflecting on Leadership of SEND from a 
curriculum/phase lead perspective 

Consideration of effective PD – how do we make our 
colleagues change an element of their practice?



Today’s session – 3 parts 

1. Autumn Data review - Sarah Watson, DRSL Whole School 
SEND (North)

2. Case Study presented by Emily Fraser, Literacy Lead and 
Reception Teacher at West Boldon Primary School   

3. Consideration of effective CPD  presented by Gary Aubin, 
SEND content specialist at EEF, Head of SEND for MAT 



Review of Autumn Ofsted Data 

• Useful for reflection / motivation  

• Helpful to share with colleagues  
especially SLT, Curriculum/ Phase 
leads

• Finding local reports or recent reports 
from similar settings – Watchsted

Watchsted - Watchsted - Maps

https://www.watchsted.com/




SEND in Ofsted Inspection Reports
Autumn 2021

• The following is a selection of comments relating to SEND in primary and secondary 
schools from school inspection reports published between 1st October and 31st

December 2021.

• The comments provide a useful reference to the types of issues and themes being 
identified by inspectors in this period.

• They reflect the priorities of the inspection framework in terms of:

- ambition and inclusion for all learners

- curriculum planning and implementation

- the roles of all leaders as leaders of SEND

- how teachers respond to pupils with additional needs in their teaching



Ofsted visits to Primary Schools - Autumn 2021
(Reports published between 1.10.21 and 31.12.22)

902 visits 

297 primary school inspections with ratings

21 or 7% rated Outstanding

247 or 83% rated Good

19 or 6% rated Requires Improvement

10 or 3% rated Inadequate



SEND in inspection reports from primary schools rated ‘outstanding’

The planned curriculum has been adapted in all subjects to ensure that pupils 
with special educational needs and/or disabilities (SEND) learn the knowledge 
and skills they need. 

….. in geography, pupils with SEND learn the same vocabulary as their peers and 
are supported to apply their learning through well-structured writing tasks.

Teachers adapt the curriculum to meet the needs of pupils with 
special educational needs and/or disabilities (SEND) and 
disadvantaged pupils very effectively. Consequently, adults support 
these pupils well to access the same curriculum as their friends.

Teachers adapt their plans and resources to ensure that the needs 
of pupils with special educational needs and/or disabilities (SEND) 
are met. Leaders work well with a range of external agencies to 
support these pupils. Pupils with SEND are fully included in the life 
of the school. They achieve well.

…… Sometimes, this involves adults providing extra sessions for pupils with 
special educational needs and/or disabilities (SEND). These sessions are focused 
on content that pupils may find difficult.

All pupils, including those with special educational needs and/or disabilities 
(SEND), are included in every lesson.

Pupils get extra support when necessary.

Adults provide appropriate resources to help pupils with their 
learning.

Pupils with special educational needs and/or disabilities (SEND) 
have their needs identified early.

Leaders’ ambition for these pupils’ achievement is the same as for all other 
pupils.

Staff understand the needs of pupils with SEND extremely well and 
ensure that they are fully met.

Routinely, teachers give each pupil with SEND extra resources in mathematics 
lessons. This helps pupils with SEND keep up with their peers.

Staff are well trained to support pupils to access the 
curriculum.

(from reports published between 1.10.21 and 31.12.22)
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SEND in inspection reports from primary schools rated ‘good’ (1)

Leaders have designed a curriculum which is broad and appropriately 
ambitious for all pupils, including those pupils with special educational 
needs and/or disabilities (SEND).

(from reports published between 1.10.21 and 31.12.22)

Effective support is in place across the school to support pupils with SEND 
to access the curriculum.

Parents and carers of pupils with SEND value the updates that they receive 
about their children’s learning.

Leaders have trained staff well to deal with behaviour consistently and 
sensitively….. This means that pupils, including pupils with SEND, can get 
on with learning the curriculum without distraction.

Staff work closely with other professionals to identify needs quickly.

They plan appropriate adaptations to the curriculum and support pupils’ wider 
development.

Pupils with SEND are fully included in school life.

Leaders ensure that pupils with special educational needs and/or disabilities 
(SEND) are identified accurately.

Detailed learning plans set out precisely the help that these pupils should receive 
in school.

Effective support from experienced staff enables pupils with SEND to access the 
same curriculum as other pupils.

These pupils make similar progress to other pupils in school.

Leaders listen to pupils’ views and use this to provide bespoke support.

Sessions out of the classroom are kept very short to minimise impact on 
learning in other subjects.

The school’s SENCo works with teachers and parents to create plans that 
show how pupils should be supported and the learning they are working 
towards.

Leaders must make sure teachers understand the needs of pupils with SEND so 
they know how to support these pupils effectively to access the same curriculum 
as all other pupils.

School leaders work well with other agencies to ensure that pupils with SEND 
receive the support that they need.



SEND in inspection reports from primary schools rated ‘good’ (2)

(from reports published between 1.10.21 and 31.12.22)

Leaders have implemented useful pre-teaching sessions.
Pupils attend these each day in readiness for future learning. This results in 
confident pupils who feel well prepared.

As a result of well planned support throughout school, pupils with SEND 
achieve well.

Leaders continue to improve the provision for pupils with special 
educational needs and/or disabilities (SEND) to enable these pupils to 
generally learn well.

A new leader has implemented systematic procedures to identify pupils’ 
needs, set targets for them and check how effectively teachers adapt the 
curriculum to meet these needs. These procedures have not been fully 
evaluated to gauge how well they work.

Staff ensure that pupils with SEND get regular support and have access to all the 
school does.

Leaders have identified that checks on pupils’ learning to see which 
interventions are working well are not as effective as they could be.

The special educational needs coordinator supports teachers to make changes 
to the curriculum so that pupils with special educational needs and/or 
disabilities can access the full curriculum alongside their peers.

The school’s emotional literacy support assistants ensure that pupils’ get the 
right support for their social and emotional needs.

Staff work well as a team to identify pupils with special educational needs 
and/or disabilities (SEND).

Leaders make sure that the support in place enables most pupils with SEND 
to follow the same curriculum as their peers.

Leaders identify pupils’ needs accurately, and produce well-considered plans for 
pupils with SEND. However, teachers have not been trained to best help pupils 
with SEND.

Leaders do not make sure pupils with SEND get the quality of support they 
need. As a result, pupils with SEND do not achieve well.

Most pupils with SEND have their needs identified accurately and quickly.

Teachers make suitable adaptations to the curriculum so that pupils can learn 
alongside their friends in class.



SEND in inspection reports from primary schools rated ‘requires improvement’

(from reports published between 1.10.21 and 31.12.22)

While pupils with SEND are supported effectively, teachers 
do not notice other pupils who need additional support as 
quickly or precisely as they could.

Teachers often expect pupils to carry out tasks that they find 
too easy.

Pupils say they find learning easy.
They want to tackle more difficult activities.

Teachers must act more quickly to adapt tasks to meet 
pupils’ changing needs.

The curriculum is not well sequenced in all subjects.

In particular, the lower-ability pupils and those with special 
educational needs and/or disabilities (SEND) are not 
supported well enough with their learning.

In reality, lower-ability pupils or those with SEND do not 
always succeed in doing so because teachers are not yet 
sufficiently skilled to meet their needs.

They are not supported well to keep up and build their skills 
to become fluent readers.

Too often, the work planned for them is too hard, so leaders 
rely on providing extra support to try to help them catch up.

Pupils do not learn and remember the essential knowledge 
they need in all subjects because the curriculum is not yet 
fully formed.
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SEND in inspection reports from primary schools rated ‘inadequate’

(from reports published between 1.10.21 and 31.12.22)

Despite this caring start to school, pupils’ academic 
achievement is poor. The curriculum is not well planned, and 
the way in which it is delivered is poor. 

The quality of education is weak.

Pupils complete work that does not build on what they already 
know or can do.

In some lessons, pupils find the work too easy. As a result, 
pupils lose concentration, and they achieve far less than they 
should.

Pupils with special educational needs and/or 
disabilities (SEND) have not been considered when 
planning the curriculum.

Pupils do not do as well as they should in reading, 
writing or mathematics.



Ofsted visits to Secondary Schools - Autumn 2021
(Reports published between 1.10.21 and 31.12.22)

382 visits 

134 secondary school inspections with ratings

6 or 4% rated Outstanding

84 or 63% rated Good

32 or 24% rated Requires Improvement

12 or 9% rated Inadequate



SEND in inspection reports from secondary schools rated ‘outstanding’

(from reports published between 1.10.21 and 31.12.22)

The special educational needs coordinator (SENCo) has 
effective systems in place to identify the needs of pupils and 
students with SEND. 

However, some younger pupils, including disadvantaged pupils 
and those with special educational needs and/or disabilities 
(SEND), do not benefit fully from a suitably deep and rich 
curriculum in a small number of creative subjects. For example, 
in art and design, pupils do not learn in depth about a range of 
art from before 1900.

Additional teaching, support groups and other 
programmes are making sure that pupils can access the 
full curriculum and achieve well.

The newly appointed special educational needs 
coordinator has thoroughly reviewed the school’s 
systems and approaches. 

The information teachers receive about pupils’ needs and the 
teaching approaches they should use is clear and well-thought 
through. Many teachers have begun to use this information 
well and pupils thrive, but some teaching does not take enough 
account of it. So, on occasion, pupils with SEND do not do as 
well as they should. 

Teachers are given first-rate guidance based on detailed 
analysis of different pupils’ needs.

Disadvantaged pupils, those with special educational 
needs and the most able all achieve exceptionally well.

The SENCo provides staff with detailed information 
about how to support these pupils well. 

Well-trained teaching assistants carefully help pupils with SEND 
to learn important concepts. 
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SEND in inspection reports from secondary schools rated ‘good’ (1)

(from reports published between 1.10.21 and 31.12.22)

The school provides a high-quality education for all its pupils, including those 
with special educational needs and/or disabilities (SEND). There are specific 
strategies in place to support pupils with SEND to learn the curriculum. Leaders 
monitor and update these strategies to make sure that they remain appropriate.

Teachers use assessment information skilfully to address pupils’ 
misconceptions and to help pupils move on to new learning. Consequently, 
pupils, including those with SEND, progress well through the curriculum. 
Leaders’ identification of pupils with SEND is accurate. 

Staff support pupils with special educational needs and/or disabilities well in 
school. Leaders provide teachers with clear information about pupils’ needs. 
Teachers use this information effectively to plan pupils’ learning. These pupils 
achieve well as a result.

Teachers adapt their curriculum plans appropriately to meet the needs of all 
learners.

Leaders should ensure that pupils, who require additional support with 
reading, have suitable books that match their phonics knowledge.

Leaders and governors are ambitious for all pupils, including disadvantaged 
pupils and those with special educational needs and/or disabilities (SEND).

Leaders are quick to identify the needs of these pupils and then to adapt the 
curriculum appropriately. This enables pupils with SEND to be successful as they 
progress through the curriculum.

Leaders, including governors, have a clear vision for the quality of education 
that they expect all pupils to receive. They ensure that by accessing a broad and 
suitably ambitious curriculum, pupils achieve well. This includes those pupils 
with SEND. 

Leaders are effective in identifying the needs of pupils with SEND. Teachers and 
other adults make effective use of the information that they gain about these 
pupils. This helps pupils with SEND to access the same ambitious curriculum as 
their peers. 

Teachers and other adults make effective use of the information that they are 
provided with to ensure that the needs of pupils with SEND are well met.



SEND in inspection reports from secondary schools rated good (2)

(from reports published between 1.10.21 and 31.12.22)

Leaders are effective in identifying the needs of pupils with SEND. Teachers 
and other adults make effective use of the information that they gain 
about these pupils. This helps pupils with SEND to access the same 
ambitious curriculum as their peers. 

Pupils with special educational needs and/or disabilities (SEND) receive 
specialist teaching that is well matched to their needs.

Disadvantaged pupils and pupils with special educational needs and/or 
disabilities (SEND) are achieving better than they did in the past. The 
support that these pupils receive in subjects is developing, but at different 
rates.

Teaching assistants are used effectively in lessons to help develop pupils’ 
independence and confidence.

Occasionally, some pupils, including those with special educational needs 
and/or disabilities (SEND), struggle to access the work given to them. This 
means they find it too hard to make sense of the work and achieve well. 

Some teachers do not implement the curriculum as effectively as they 
could do. This means that some pupils, including those pupils with SEND, 
sometimes struggle to access the work set by their teachers.

Coupled with a lack of ambition, subject leaders are also at different stages of 
developing their curriculums across both key stages. Leaders have put together 
curriculum plans that set out the topics and concepts that pupils should learn. 
However, some subject leaders have not thought carefully enough about the 
precise knowledge that they want pupils to know and remember.

However, like other pupils in the school, some pupils with SEND do not achieve as 
well as they should. This is because of weaknesses in the curriculum.

One-to-one teaching for some and small group intervention for others 
helps these pupils to catch up.

Staff adapt teaching and other aspects of school life to make sure that pupils with 
SEND learn well and can enjoy all activities.

The special educational needs coordinator (SENCo) uses effective strategies to 
identify pupils’ needs. The SENCo provides staff with appropriate information so 
that they can support pupils with SEND well in lessons.

Leaders have suitable approaches to identify the needs of pupils with special 
educational needs and/or disabilities (SEND).

Some teachers do not adapt subject content well enough to enable pupils with 
SEND to access the planned curriculum. As result, a small proportion of pupils 
with SEND do not know and remember as much as they should.

Leaders ask parents for their views about the support the school provides. 



SEND in inspection reports from secondary schools rated ‘requires improvement’

(from reports published between 1.10.21 and 31.12.22)

You attribute the inappropriate behaviour of some pupils to 
their SEND. One method you use to address this is to reduce 
the amount of time some pupils with SEND spend in school. 
One of your considerations for the use of part-time timetables 
is the impact of the behaviour of some pupils with SEND on the 
education of others. This is not an appropriate solution. You do 
not recognise the role of the school in supporting all pupils to 
behave well.

In subjects where curriculum plans are well designed, training 
is supporting teachers to select appropriate activities so that 
pupils, including those with SEND, build on earlier learning. 

Staff have received training on how to support pupils with 
speech and language needs. As a result, staff have a better 
understanding of how to support pupils with SEND in their 
subject.

Information shared by the coordinator for pupils with 
SEND showed that leaders have a strong grip on the 
various ‘provision maps’ in place for pupils with SEND. 
Evidence was seen in lesson visits of how teachers and 
teaching assistants make use of such information in their 
teaching of, and support for, pupils with SEND.

Senior leaders have carried out checks with subject 
leaders to ensure that curriculum plans support the 
learning of pupils with SEND. 



SEND in inspection reports from secondary schools rated ‘inadequate’

(from reports published between 1.10.21 and 31.12.22)

Where curriculum planning is weaker, teachers are not 
confident or effective in meeting the needs of pupils with 
special educational needs and/or disabilities (SEND). 

However, training for staff and leaders’ checks on how well staff 
are supporting pupils with SEND to access the curriculum are 
still very new.

Leaders have not improved the provision for pupils with 
special educational needs and/or disabilities (SEND). 

Leaders do not consider the needs of pupils with SEND when 
planning the curriculum. 

When delivering the curriculum, teachers and support staff do 
not provide these pupils with the support they need to learn 
what they should.

However, teachers do not always use the learning plans 
that are in place for pupils with SEND. As a result, the 
needs of pupils with SEND are not being routinely met in 
lessons.

The trust has not provided the necessary expertise and 
training needed for school leaders and staff to support 
these pupils effectively. 
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Full slides of all collated comments available in slide pack



SEND in Ofsted Inspection Reports
Autumn 2021

• The following is a selection of comments relating to SEND in primary and secondary 
schools from school inspection reports published between 1st October and 31st

December 2021.

• The comments provide a useful reference to the types of issues and themes being 
identified by inspectors in this period.

• They reflect the priorities of the inspection framework in terms of:

- ambition and inclusion for all learners

- curriculum planning and implementation

- the roles of all leaders as leaders of SEND

- how teachers respond to pupils with additional needs in their teaching



Sharing resources



Resources for Curriculum Leads 









Leadership of SEND: Building a 
culture of collective responsibility

Emily Fraser

Literacy Lead and Reception Teacher at West Boldon
Primary School



About our school

• West Boldon Primary School is a mixed Primary 
School in South Tyneside Local Authority.

• We currently have 253 children on roll. 76 of these 
are on the SEN register of which 8 have an EHCP. 
We have a lot more children who have additional 
needs.

• A lot of our children come from a deprived area 
where school is not thought of as something 
important.

• We have high numbers of absence. 



Phonics
• We use Read Write Inc Phonics at West Boldon. This is for 

children in EYFS and KS1. However, we have some SEN 
children in KS2 and children who are working lower than 
ARE who still access phonics.

• This happens before school 8:30 – 9:00. Our Teaching 
assistants deliver this and have all been RWI trained and 
are regularly updated by myself.

• These children are assessed by myself half termly and are 
then grouped appropriately. They are never mixed with KS1 
children. 

• These children take home a decodable reader.



Phonics Interventions

• I assess these children half termly. These children are then given 

targeted interventions.

• These interventions change quite regularly to meet the needs of the 

children. 

• Staff are all given regular updates on the progress of the phonics in 

their class and teaching assistants on the progress and next steps for 

their children.

• We all have good relationships and staff feel comfortable to come and 

ask for support. Staff know I am happy to model for them for best 

practise.

• We work with the English HUB.



Reading
• Historical very low engagement with reading at home. 

• I introduced a whole school reading incentive. This is 

accessible for ALL children.

• The children all read a book that is appropriate to their level 

so that it is accessible and all children feel included.

• We found that whole class rewards did not work as the same 

children were always reading. 

• We had ok engagement in this term just gone but I predict 

this will increase as awareness does. It was hard to promote.



Reading for pleasure

• Reading for Pleasure, we found that this was definitely something we 

needed to work on as a school.

• Last year, we did our first whole school sponsored read. This was 

inclusive as the children could pick the books they read. 

• Different challenges to complete.

• Created a library together.

• We raised over £1000.



Guided Reading

• We needed to work on the consistency of how Guided Reading was taught 

across our whole school.

• Staff were not all on board – had to convince

• This year, we began using the Ashley Booth model across our school. 

• Everyone teaches Guided Reading at the same time. 

• Teaching assistants work closely with our SEND and LA children during this 

time to help support their understanding of vocabulary etc. 

• Differentiation for SEND children. 

• We use VIPERS.



The Ashley Booth Model

https://theteachingbooth.wordpress.com/2020/06/28/a-ks2-reading-curriculum/



VIPERS KS1



VIPERS KS2



Working with the SENCO

• Whole school approach to Curriculum including Literacy is very 

inclusive. Reading Spine, Guided Reading, Phonics etc

• In particular with Phonics, staff are responsible for a range of children 

not only their class.

• Regular communication – discuss children’s individual needs.

• Regular staff meetings to update pupil passports etc – staff are all 

aware of SEND children and their needs

• Staff have seen such progress and positive results – I always share this



Recent OFSTED Visit

OFSTED were really happy with:

• Our Reading Spine

• Our approach to early reading (starting phonics at week 

3)

• Our phonics interventions (both in school and before 

school)

• How our Teaching Assistants work with their 1:1 students



Any questions

• Feel free to email me

• efraser@west-boldon.co.uk



Education Endowment 
Foundation

Gary Aubin

SEND Content Specialist, EEF

Head of SEND for a Multi Academy Trust



Education Endowment 
Foundation

The Education 
Endowment 

Foundation (EEF) is 
dedicated to breaking 
the link between family 

income and 
educational 

achievement.

Gary Aubin



Education Endowment Foundation

Gary Aubin

Evidence
Professional

Expertise

Evidence 

Informed 

Practice



@EducEndowFoundn

Current EEF work within SEND
- A SEND ‘Deep Dive’ available through the Research Schools 

Network

- SEND as a thread that runs through other training programmes 

(learning behaviours, memory, metacognition)

- Research trials – WSS SEND Review Guides, Headsprout Early 

Reading in Special Schools, Lexia, Accelerated Reader and more

- Evidence review, leading to the SEN in Mainstream Guidance 

Report

- Tools on the website for schools to use

- Blogs around good practice for SEND

One-to-one support for 

pupils with SEND - a 

case study

Five evidence-based 

strategies to support 

students with SEND

Reflections of a 

SENCo – the 

importance of a whole 

school approach to 

SEND

https://educationendowmentfoundation.org.uk/news/eef-blog-one-to-one-support-for-pupils-with-send
https://educationendowmentfoundation.org.uk/news/five-evidence-based-strategies-pupils-with-special-educational-needs-send
https://educationendowmentfoundation.org.uk/news/eef-blog-reflections-of-a-senco-the-importance-of-a-whole-school-approach-to-supporting-pupils-with-send




SEN in Mainstream guidance report

Gary Aubin



SEN in Mainstream guidance report

Gary Aubin

• To a great extent, good teaching for pupils with SEND is good teaching for all. 

• Searching for a ‘magic bullet’ can distract teachers from the powerful strategies 
they often already possess.

• The research suggests a group of teaching strategies that teachers should 
consider emphasising for pupils with SEND. Teachers should develop a repertoire of 
these strategies they can use flexibly in response to the needs of all pupils.

—flexible grouping; 
—cognitive and metacognitive strategies;
—explicit instruction;
—using technology to support pupils with SEND; and
—scaffolding.



OFSTED’s expectation of whole-
school ownership of SEND

Gary Aubin

“No school can be outstanding if 

it’s not inclusive. The new 

framework makes this clearer 

than ever”

Nick Whittaker, OFSTED 

Specialist Adviser, SEND

“It is now the responsibility of all 

leaders and teachers to ensure 

that the needs of SEND pupils 

are being fully met”

Colin Logan, SSAT Senior 

Education Lead



What we must do:

But we can’t do it alone…

Gary Aubin

Increase the number of classrooms in which high 

quality teaching means that the needs of all 

learners can be met.



I’d like to share 3 things:

1. A framework for considering why 
people may not easily change their 
behaviour. 

2. What the evidence says around 
effective Professional Development.

3. Practical suggestions for working with 
curriculum and phase leads.

Gary Aubin
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Gary Aubin

1. A framework for considering why people 

may not easily change their behaviour. 



2. What the evidence says around 
effective Professional Development.

Gary Aubin

Effective 
Professional 
Development

EEF Guidance 
Report, 2021



How can we use these mechanisms...

Gary Aubin

...to help to embed these strategies...

What does an 

effective PD 

programme look 

like, that will 

positively 

influence teacher 

practice for 

SEND?



3. Practical suggestions for working with 
curriculum and phase leads.

Gary Aubin

- Work out what you want from your 

curriculum/phase leads.
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3. Practical suggestions for working with 
curriculum and phase leads.

Gary Aubin

- Work out what you want from your 

curriculum/phase leads.

- Work together so that success benefits both 

of you.

- Find ways to sustain this partnership work, 

rather than making it a one-off event.

- Make your work systematic. Use existing 

systems where possible; build new systems 

where you need to.

- Reflect on how explicit and clear you’ve been.



Thank you

Gary Aubin

Gary Aubin

EEF Content Specialist, SEND

Twitter: @SENDMattersUK

www.SENDMatters.co.uk

Author, The Lone SENDCO

http://www.sendmatters.co.uk/


Any Questions? 



Thank you for 
attending!
• Join our member community: 

https://www.sendgateway.org.uk/register

• Get in touch: info@wholeschoolsend.com

• Sendgateway.org.uk

• Nasen.org.uk

• @wholeschoolSEND

• @nasen_org

https://www.sendgateway.org.uk/register
mailto:info@wholeschoolsend.com
https://www.sendgateway.org.uk/
https://nasen.org.uk/
https://twitter.com/WholeSchoolSEND/
https://twitter.com/nasen_org


North Regional 
Contact 
Information

• Racheal Hargreaves, Regional SEND Lead 

rsl.north@wholeschoolsend.com

• Anna Mehta,  Deputy Regional SEND Lead

DRSL.north@wholeschoolsend.com

• Sarah Watson, Deputy Regional SEND Lead 

DRSL2.NORTH@wholeschoolsend.com

• Contact us on Twitter: @WSSNorth

Sign up to receive our monthly e-newsletter! 

Monthly updates on all our events, new resources and 
other useful information:

https://www.sendgateway.org.uk/user → Communication 
Preferences

mailto:rsl.north@wholeschoolsend.com
mailto:DRSL.north@wholeschoolsend.com
mailto:DRSL2.NORTH@wholeschoolsend.com
https://www.sendgateway.org.uk/user


New WSS Resources and Events:

• Classroom Teacher Handbook for SEND – Providing guidance for Early Career 
Teachers on removing barriers to learning for pupils with SEND

• ITT Resource Pack – Exploring the Four Broad Areas of Need, as well as 
Neurodiversity and the co-occurrence of need

• Guide to Developmental Language Disorder - Produced by our Consortium 
Partner ICAN and accompanying a series of 8 free webinars

You can find all our resources on the SEND gateway and see all upcoming webinars 
on the Events section: 

https://www.sendgateway.org.uk/resources

https://www.sendgateway.org.uk/events
https://www.sendgateway.org.uk/resources


Let us know how this session has informed your 
practice!

Whole School SEND is always looking to improve our CPD offer by evaluating 
how attendees have changed their practice or embedded new strategies. We 
welcome any feedback on the session, either through our post-events survey
or directly via email to info@wholeschoolsend.com.  

If you would like to, we are also very happy for attendees to submit copies of 
any post-event activities so we can see how these have been used in practice

Let us know:

• What worked? What didn’t? What were the challenges in putting ideas from 
this session into practice? What do you need more support with? Do you feel 
more confident after attending this session?

All responses and submissions will be kept confidential.

mailto:info@wholeschoolsend.com


Find your region

• The WSS Regions are based on the boundaries used by the 
Regional Schools Commissioner areas.

• You can find out which region your local authority comes under 
here:

https://www.sendgateway.org.uk/whole-school-send-regional-
send-leads

https://www.sendgateway.org.uk/whole-school-send-regional-send-leads


Recordings

• You can find recordings of our past webinars with the 
accompanying materials on the SEND gateway:

https://www.sendgateway.org.uk/page/wss-past-events

• You can also subscribe to our YouTube channel to keep updated:

www.youtube.com/c/WholeSchoolSEND

https://www.sendgateway.org.uk/page/wss-past-events
http://www.youtube.com/c/WholeSchoolSEND


Please get in touch if you are struggling 
to locate any of our resources.

info@wholeschoolsend.com

mailto:info@wholeschoolsend.com



